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Abstract: Today English has attained the status of a world language rather than the language of only the Eng-
lish speaking countries such as the UK and the USA because the number of the people who use English as a 
means of communication exceeds much more than the number of the people who speak it as their mother 
tongue. In the case of English in India, more than two centuries, India has been directly and indirectly had in-
fluence of the language, English on all the fields, such as Education, Medical Science, etc. Text materials relat-
ing to the subjects of Science, Engineering and Technology as also Medicine are available only in English. 
Moreover, all over India, there is no single language to unite the whole country. Since, in India, several lan-
guages are spoken and also one set of people are reluctant to learn one common Indian language, we have to 
borrow a new non-Indian language. 
Each language is structured differently, and the different structures offer users different suggestions to mean-
ing. So when we learn our first language, our brain / mind ‘tunes into’ the way the particular works, and we 
learn to pay attention to particular cues to meaning that are most helpful. When we meet a new language, our 
brain / mind automatically tries to apply the first language experience by looking for familiar cues. Part of 
learning a foreign language is developing new understandings about the particular cues to meaning that the 
new language offers, and that differ from those of our first language. The transferability of knowledge, skills 
and strategies across languages depends closely on how the two written languages work. 
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Introduction: Today English has attained the status 
of a world language rather than the language of only 
the English speaking countries such as the UK and 
the USA because the number of the people who use 
English as a means of communication exceeds much 
more than the number of the people who speak it as 
their mother tongue. In the case of English in India, 
more than two centuries, India has been directly and 
indirectly had influence of the language, English on 
all the fields, such as Education, Medical Science, etc. 
Text materials relating to the subjects of Science, En-
gineering and Technology as also Medicine are avail-
able only in English. Moreover, all over India, there is 
no single language to unite the whole country. Since, 
in India, several languages are spoken and also one 
set of people are reluctant to learn one common Indi-
an language, we have to borrow a new non-Indian 
language. 
Each language is structured differently, and the dif-
ferent structures offer users different suggestions to 
meaning. So when we learn our first language, our 
brain / mind ‘tunes into’ the way the particular 
works, and we learn to pay attention to particular 
cues to meaning that are most helpful. When we 
meet a new language, our brain / mind automatically 
tries to apply the first language experience by looking 
for familiar cues. Part of learning a foreign language 
is developing new understandings about the particu-
lar cues to meaning that the new language offers, and 
that differ from those of our first language. The trans-
ferability of knowledge, skills and strategies across 
languages depends closely on how the two written 
languages work. 

The Council of Chief State School Officers (CCSSO), 
U.S., defines English  language proficiency in this 
way: 
A fully English proficient student is able to use Eng-
lish to ask questions, to  understand teachers, 
and reading materials, to test ideas, and to challenge 
what          is being asked in the classroom. Four lan-
guage skills contribute to proficiency as follows: 
1. Reading: the ability to comprehend and interpret 

text at the age and grade appropriate level. 
2. Listening: the ability to understand the language 

of the teacher and instruction, comprehend and 
extract information, and follow the instructional 
discourse through which teachers provide infor-
mation. 

3. Writing: the ability to produce written text with 
content and format fulfilling classroom assign-
ments at the age and grade-appropriate level. 

4. Speaking: the ability to use oral language appro-
priately and effectively in learning activities (such 
as peer tutoring, collaborative learning activities, 
and question/answer sessions) within the class-
room and in social interactions within the school. 
Hence, the teacher should keep in mind while 
teaching English as a second language to the stu-
dents. 

In our country, 75% of the students are from rural 
areas and they are coming through regional language 
medium schools. Hence, based on their background, 
we have to design the syllabus and adopt methods to 
test their English language proficiency. Therefore, it 
is necessary to go for a detailed discussion as to 
whether the existing curriculum is fulfilling the need 
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of the hour and suitable to the students in achieving 
their goals, the present methods for testing the profi-
ciency of the students are suitable and opinion and 
suggestions from the teaching faculties of the English 
language in technical institutions are to be obtained. 
Traditionally, English was taught by the grammar 
translation method. In the late 1950s, structurally 
graded syllabi were introduced as a major innovation 
into the state systems for teaching English (Prabhu 
10). The idea was that the teaching of language could 
be systematised by planning its inputs, just as the 
teaching of a subject such as arithmetic or physics 
could be. (The structural approach was sometimes 
implemented as the direct method, with an insistence 
on monolingual English classrooms.) By the late 
1970s, however, the behavioural, psychological and 
philosophical foundations of the structural method 
had yielded to the cognitive claims of Chomsky for 
language as a “mental organ”. There was also dissatis-
faction within the English teaching profession with 
the structural method, which was seen as not giving 
the learners language that was “deployable” or usable 
in real situations, in spite of an ability to make cor-
rect sentences in classroom situations. In hindsight, 
the structural approach as practised in the classroom 
led to a fragmentation and trivialisation of thought by 
breaking up language in two ways: into structures, 
and into skills. The form-focused teaching of lan-
guage aggravated the gap between the learner’s “lin-
guistic age” and “mental age” to the point where the 
mind could no longer be engaged. 
The emphasis thus shifted to teaching language use 
in meaningful contexts. British linguists argued that 
something more than grammatical competence was 
involved in language use; the term “communicative 
competence” was introduced to signify this extra di-
mension. The attempt to achieve communicative 
competence assumes the availability of a grammatical 
competence to build on, and indeed the communica-
tive method succeeds best in the first category of 
school described above, introducing variety and 
learner involvement into classrooms where teachers 
(and learners) have confidence in their knowledge of 
the language, acquired through exposure. However, 
for the majority of our learners, the issue is not so 
much communicative competence as the acquisition 
of a basic or fundamental competence in the lan-
guage (Prabhu 13). Input-rich theoretical methodolo-
gies (such as the Whole Language, the task-based, 
and the comprehensible input and balanced ap-
proaches) aim at exposure to the language in mean-
ing-focused situations so as to trigger the formation 
of a language system by the mind. 
Several researchers (Broadfoot et al. 1990, Stake et al. 

1991, Gifford and O’Connor 1992) have drawn the at-
tention of educational planners and administrators to 
the possibility of using changes in evaluation practic-

es to reform the curriculum. In their review of sec-
ondary examinations, Eckstein and Noah suggest that 
educational reform is the main reason why examina-
tions have ‘done more than persist’ in recent times 
and ‘have positively flourished’. The idea of using ex-
aminations and assessment for curricular reform, as 
Torrance (1995) notes, is perhaps most developed in 
the USA and the UK where professional debates 
about the merits of measurement-driven instruction 
have helped to put the relationship of assessment to 
curriculum change and school reform on the top of 
the educational policy agenda. The issue is of imme-
diate importance because evaluation is being em-
ployed in many countries in the belief that it will be a 
catalyst for curriculum change (Barnes et al. 2000). 
The backwash effect of such evaluation policies and 
practices on instructional practices in schools needs 
to be explored. 
Broadly speaking, the proponents of evaluation re-
form think that such written tasks as multiple-choice 
tests have a restricting effect on the curriculum and 
teaching methods. This kind of evaluation encour-
ages teachers to teach students test-taking skills ra-
ther than develop meta-cognitive skills and under-
standings. However, on the other hand, when the 
content and the range of skills and competencies 
covered by examination are widened, teachers will be 
required to make corresponding changes in their ap-
proaches. 
In the past two decades, second-language teaching 
has changed fundamentally in response to the per-
ception that language is a tool to be used in a pur-
poseful manner. A new approach to such teaching 
focuses on enabling pupils to communicate confi-
dently and naturally in the target language. In other 
words, to communicate effectively in real life, stu-
dents need more than mere knowledge about the 
language; in addition they must be able to use the 
language effectively with confidence and fluency. Al-
most 40 years ago Newmark (1979) defined as ‘struc-
turally incompetent’ the student who has developed 
the ability to produce grammatically correct sentenc-
es yet is unable to perform simple communicative 
tasks. Thus the overriding goal of the contemporary 
trend in English-language teaching is to develop the 
practical language skills needed for such different 
purposes as social interactions, academic studies, and 
subsequent adult life. ‘English’ is changing from the 
traditional structure-based curriculum to an activity-
based curriculum that promotes fluency, appropri-
ateness and accuracy in the use of the language, and 
develops students’ skills in listening, speaking, read-
ing, and writing. As a result, rather than offering tra-
ditional textbook-based questions, evaluation in-
struments now emphasize reading and writing tasks 
that draw from authentic situations and texts. Read-
ing (and tested) texts include extracts from newspa-
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pers, magazines, pamphlets, reports, information 
brochures, leaflets, stories, poems, articles, and biog-
raphies. Tables, diagrams and other visual materials 
are also included in evaluation methods. Writing 
tasks have changed from traditional essays or para-
graphs to letters, notices, and reports, and note-
making, as required in real-life situations. 
Each state in India develops its own curriculum for 
different school stages (with students beginning at 
age 5). The primary stage (classes I to V) and the up-
per-primary stage (classes VI to VIII) are the respon-
sibility of the state departments of education. The 
secondary stage (classes IX and X) and the higher-
secondary stage (classes XI and XII) are governed by 
state boards of education which are responsible for 
both prescribing the syllabi and administering public 
examinations at the end of classes X (age 15 + ) and 
XII (which mark the end of secondary school and 
higher secondary respectively. The examination at 
the end of class X is the first examination that is 
‘high-stakes’, because it signifies the completion of 
secondary school and is used as the main criterion for 
determining admission to the higher secondary level: 
[T]he class X public examination is held in such an 
awe by the public that its pattern percolates down to 
even the initial stages of schooling. As a result, even 
small children are prepared along the lines of board 
examinations right from the beginning. (National 
Council of Educational Research and Training 2000: 
98) 
The Central Board of Secondary Education (CBSE) is 
one such board, operating in Delhi State and in many 
other parts of India. All secondary schools in Delhi 
(and some schools in all states) are affiliated to CBSE. 
Beginning in 1993–1994 CBSE initiated a change in 
the English course curriculum for classes IX and X, 
and the first class X public examination with the 
changed English-language curriculum was held in 
1995. The emphasis in this new curriculum shifted 
‘from teaching to learning, with the focus on equip-
ping the learner with essential language skills and 
granting him confidence to use them effectively in 
life situation’. This necessitated a change in testing. 
The shift was ‘consequently from content testing to 
skill testing’ (CBSE 1993c: Foreword). It is against this 
backdrop of a reform agenda in English-language cur-
riculum introduced by CBSE in classes IX and X that I 
examine the changes in teaching and testing taking 
place in English at the upper-primary stage (classes 
VI, VII, and VIII). 
Goals for a Language Curriculum: A national cur-
riculum can aim for a cohesive curricular policy based 
on guiding principles for language teaching and ac-
quisition, which allows for a variety of implementa-
tions suitable to local needs and resources, and which 
provides illustrative models for use.  However, we 
hope that current insights from linguistics, psycholo-

gy, and associated disciplines have provided a princi-
pled basis for some workable suggestions to inform 
and rejuvenate curricular practices. 
English does not stand alone. It needs to find its place 
along with other Indian languages 
1. In regional-medium schools: how can children’s 

other languages strengthen English teach-
ing/learning? 

2. In English-medium schools: how can other Indian 
languages be valorized, reducing the perceived 
hegemony of English? 

A language-across the- curriculum perspective is per-
haps of particular relevance to primary education. 
Language is best acquired through different meaning-
making contexts, and hence all teaching is in a sense 
language teaching. This perspective also captures the 
centrality of language in abstract thought in second-
ary education; whereas in the initial stages contextual 
meaning supports language use, at later stages mean-
ing may be arrived at solely through language. The 
aim of English teaching is the creation of multilingual 
who can enrich all our languages; this has been an 
abiding national vision. The multilingual perspective 
also addresses concerns of language and culture, and 
the pedagogical principle of moving from the known 
to the unknown. 
Conclusion: Language is structured differently, and 
the different structures offer users different sugges-
tions in meaning. The transferability of knowledge, 
skills and strategies across languages depends closely 
on how the two written languages work. The council 
of chief state school officers (ccsso). U.S. defines Eng-
lish language proficiency language skills contribute to 
proficiency. Based on the background of the student 
we have to design syllabus and adopt methods to test 
their English language proficiency. English was 
taught by the grammar translation methods. The be-
havioral, psychological and philosophical foundations 
of the structural method had yielded to the cognitive 
claims of Chomsky for language as a “mental organ” 
The emphasis shifted to teaching language use in 
meaning contexts. The idea of using examinations 
and assessment for curricular reform, helped to put 
the relationship of assessment to curriculum change 
and school reform on the top of the educational poli-
cy agenda. The proponents of evaluation reform think 
that such written tasks as multiple-choice tests have a 
restricting effect on the curriculum and teaching 
methods. The student who has developed the ability 
to produce grammatically correct sentences yet is 
unable to perform simple communicative tasks. The 
focus on equipping the learner with essential lan-
guage skills and granting him confidence to use then 
effectively in life situation. A language –across the –
curriculum perspective is perhaps of particular rele-
vance to primary education. Language is best ac-
quired through different meaning making contexts, 
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and hence all teaching is in a sense language teach- ing. 
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