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Abstract: The aim of this study was to determine the differences of academic procrastination, academic
motivation, and self regulated learning levels on undergraduate students from the perspective of gender.
Respondent of this study consist of semester 11, V, and VII students totaling 140 students consisting of
32 male and 108 female students majoring in psychology at the Universitas Islam Indonesia. The scale
that we used to measure self regulated learning was Self Regulation of Learning Self Report Scale (SRL-
SRS), for academic motivation used The Academic Motivation Scale, and for academic procrastination
used Tuckman Procrastination Scale (TPS). The result of this study was p=0.527 used Mann whitney test
for self regulated learning, while p=0.23 for academic procrastination and p=0.606 for academic
motivation used Independent sample T-test used of software SPSS version 22.0 for windows. This study
concluded there was no significant correlation between academic procrastination, academic motivation,
and self regulated learning from the perspective of gender.
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Introduction

Background of the Study: College students are most frequently affected by stress due to their
academic and personal life. The causes of stress on college students are examination, assignment,
college requirements, thesis/research, practicum, presentation, family problems, lovelive, home
responsibilities, far location of home, strict lecturer, finances, poor health, and college policies (Mazo,
2015). The stress level of college students are related to academic procrastination (Rahardjo, Juneman &
Setiani, 2013; Qian & Fugiang, 2018), academic achievement (Shokeen, 2018), academic motivation (Rizvi
& Gulfisha, 2018), academic performance (Qian & Fugiang, 2018), and self-regulated learning (San,
Roslan & Sabouripor, 2016).

Academic Procrastination: The study of academic procrastination has been developed since 1984s that
simply described as postponing primary academic tasks and that delay cause trouble (Solomon &
Rothblum, 1984). Beswick, et al. (1988) stated that academic procrastination behavior increase when
someone irrational thinking also increase. Academic procrastination was repeatedly done both
consciously and unconsciously, which has a negative impact on mental health (Tuckman, 1991).
Procrastination in academic context such as delaying study preparation for exams, doing assignments
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given by lecturers, reading material or teaching materials weekly, up to to the point where maximum or
optimal performance is as far away from the word as possible (Rabin, Fogel & Upham, 2011). Around 30-
60% of college students often postpone procrastinate regularly (Rabin, Fogel & Upham, 20mn).

Academic procrastination is the result from the combination of disbelieving in one's own capability to
perform a task, being unable to postpone gratification, and assigning blame for one's own "predicament”
to external sources (Tuckman, 1991). Academic procrastination has three aspects, (1) namely the
tendency to delay or put off doing things, (2) tendency to experience difficulty doing unpleasant things
and when possible, to work to avoid or circumvent the unpleasantness, and (3) tendency to blame
others for one’s own plight (Tuckman, 1991). The tendency to delay or put off doing things is like when
the students have a deadline, then they wait till the last minute. This tendency has a negative impact for
student that makes their time to complete assignment is very narrow. The tendency to experience
difficulty doing unpleasant things and when possible, to work to avoid or circumvent the
unpleasantness is when the student try to seek the shortcut in order to skip some steps that unpleasant
for them. Then, the tendency to blame others for one’s own plight is like student believe that other
people don’t have the right to give them deadlines, is more like when some assignment doesn’t going
well they blame others.

Academic Motivation: Gottfried (1990) at the very first time state that academic motivation is
“enjoyment of school learning characterized by a mastery orientation; curiosity; persistence; task-
endogeny; and the learning of challenging, difficult, and novel tasks”. On the other hand Turner (1995)
said motivation resemble with cognitive engagement that defines as paying attention, connection,
planning, and monitoring in order to voluntary uses high levels of self-regulated learning strategies.
Motivation regularly discussed in general context, but there is a measurement scale that provides
comprehensive and standard information and is widely adapted in several countries, the measurement
instrument is the Academic Motivation Scale or known as AMS that constructed by Vallerand et
al.(1992) based on Self-Determination Theory.

Academic motivation has a tenets from self-determination because the perspective of behavior is can be
intrinsically motivated, extrinsically motivated, or amotivated, this theoretical approach more pertinent
for the field of education (Vallerand et al., 1992). In the year of development, AMS have been developed
by Fabio Alivernini and Fabio Lucidi (2008), academic motivation defined as an intrinsic motivated,
extrinsically motivated, or amotivated to learning in academic context like college or school. The aspects
of academic motivation are (a) amotivation (b) external regulation (c) Introjected Regulation, (d)
Identified Regulation, (e) Intrinsic Regulation (Fabio & Lucidi, 2008). Amotivation is lack intention of
act because of internal or external factors (Ryan & Deci, 2000). External regulation shown by behavior
which is performed to satisfy an external demand or getting external reward (Deci & Ryan, 1985).
Introjected regulation more referred to internal consequences such as ego, anxiety, or guilt (Alivernini &
Lucidi, 2008). Identified regulation ‘is a more autonomous, or self determined form of extrinsic
motivation, and entails the person attributing personal importance to the behavior’ (Alivernini & Lucidi,
2008). Intrinsic Regulation is the most sustainable self-determined form of behavior, it is the motivation
to doing something for its inherent satisfaction rather than for other consequences (Deci & Ryan, 2000).

Self-Regulated Learning: The term Self-Regulated Learning was introduced in the mid-1980s that
came from ‘research showing that self-regulatory processes are an important source of achievement
differences among students’ (Zimmerman & Schunk, 2011). Second historic group of studies focused on
self-regulatory that are social and motivational in nature, the effectiveness of learning strategies have
predicted diverse motivational outcomes, such as task interest (Bandura & Schunk, 1981). Bandura (1986)
state that self-regulation build by three processes: self-observations to know the detail functioning, it’s
like the use of mathematical strategies. Self-judgements to compare one’s performance with standard,
it’s more like studying mathematics for an hour a day (Bandura, 1986. Self-reaction ‘refer to behavioral
and motivational interferences that learners draw from their performance outcomes, such as beliefs
about one’s efficacy (Bandura, 1986). Self-regulation in the context of learning has been refer to self-
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directed processes that drive learners to transform their mental abilities into performance
skills (Zimmerman, 2008).

Zimmerman (1989) said that self-regulated learning built by three aspects of self-regulation in academic
activities, it’s called metacognition that refer to organizing, planning, and evaluating self in learning
process. The second is motivation, it refer to confidence (self efficacy), competence, and independence
(Zimmerman, 2004). The third is behavior, it refer to selecting the priority, arrange the task, and choose
the good environment in order to optimizing learning process (Zimmerman, 2004). Meanwhile, Stone,
Schunk & Swartz (Cobb, 2003) said that self-regulated learning is influenced by three main factors there
are self-efficacy, motivation and goals.

Methods:

Participants: The subjects of this study were college students of department of psychology in
Universitas Islam Indonesia who are in the first year, second year, and third year. The samples that have
been taken in this study were 140 college students (32 male and 108 female) aged 18-21 years old. Then,
we used purposive sampling to obtain the study sample.

Instruments:

The Procrastination Scale (TPS): The Procrastination Scale used to assess academic procrastination
among college students. This scale was adapted from The Procrastination Scale (Short version)
(Tuckman, 1991). PTS consisted 16 items (11 favorable items and 5 unfavorable items) and it has three
aspects, namely a) a general self-description of the tendency to delay or put off doing things; b) a
tendency to experience difficulty doing unpleasant things and when possible, to work to avoid or
circumvent the unpleasantness; and ¢) a tendency to blame others for one’s own plight (Cronbrach’s
alpha = 0.90). Item ratings were made on a scale 1 (strongly disagree) to 5 (strongly agree) in favorable
item; 5 (strongly disagree) to 1 (strongly agree) in unfavorable items.

The Academic Motivation Scale (AMS): The Academic Motivation Scale is used to assess academic
motivation among college students. This scale was developed by Alivernini and Lucidi (2008). AMS
consisted 20 items and it has five subscales, namely amotivation, external regulation, introjected
regulation, identified regulation, and intrinsic motivation (Cronbach’s alpha = 0.73-0.90). Item ratings
were made on a scale 1 (strongly disagree) to 5 (strongly disagree).

The Self-Regulation of Learning Self-Report Scale (SRL-SRS): The Self-Regulation of Learning Self-Report
Scale used to assess self-regulated learning among college students. This scale was developed by
Zimmerman'’s self regulated learning theory (Toering, et al.,2012). SRL-SRS consisted 50 items and it has
six aspects, namely planning, self-monitoring, evaluation, reflection, effort and self-efficacy. Item ratings
were made on a scale 1 (strongly disagree) to 5 (strongly agree).

Data Analysis: The data were Independent Sample T-test to examine the difference of academic
procrastination, academic motivation, and self-regulated learning based on gender. The data were
analyzed by using Statistical Program for Social Sciences (SPSS) 22.0 for windows.

Result: The descriptive statistics of academic procrastination, academic motivation, and self regulated
learning can be seen on the Table 1. Based on the data, male college students are more procrastinate
than female; female college students have good self regulated learning than male; female college
students have good academic motivation that male. Another results showed that there was no difference
of academic procrastination between male and female college students with ¢t = 1.189 and F = 1149 (p =
0.286; p > 0.05). The same finding also showed that there was no difference of academic motivation
between male and female college students with ¢ = -0.517 and F = 0.33 (p = 0.857; p > 0.05). Self regulated
learning used the non parametric analysis because the distribution of the data were not normal. The
result showed that there was no difference of self regulated learning between male and female with Z = -

0.633 and p = 0.527 (p > 0.05).
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Table 1: Descriptive Statistics

Scale Gender Mean SD
TPS Male (n = 32) 41.06 9.510
Female (n = 108) 38.93 8.749
SRL-SRS Male (n = 32) 66.52 -
Female (n = 108) 71.68 -
AMS Male (n = 32) 77.16 9.098
Female (n = 108) 78.13 9.425

Discussion: This study showed that there was no significant difference of academic procrastination,
academic motivation, and self regulated learning between male and female college students on
department of psychology in Universitas Islam Indonesia. But, other findings showed that male and
female college students have different scores on academic procrastination, academic motivation, and
self regulated learning.

There was no significant difference of academic procrastination among college students based on gender
and male college students are more procrastinate than female. Ozzer (20m) also found that there was
non-significant difference between male and female college students on academic procrastination.
Another finding showed that male college students are more procrastinate than female (Khan, Arif,
Noor & Muneer, 2014). Rabin, Fogel, and Upham (2011) found that the significant predictors on academic
procrastination are psychiatric conditions, estimated IQ, depression, anxiety, neuroticism,
conscientiousness, and the executive functions (initiation, plan/organize, inhibit, self-monitor, working
memory, task monitor, and organization of materials).

There was no significant difference of academic motivation among college students based on gender and
female college students have higher scores than male.

There was no significant difference of self regulated learning among college students based on gender
and female college students have higher scores than male. The previous research also found that there
was no significant correlation between gender and self regulated learning (Saad, Tek & Baharom, 201;
Abdullah, 2016).

The study findings were limited to the difference number between male and female participants. This
difference may affected the result and needs to get more comprehensive participants for better analysis
results.

Conclusion: There is no significant difference of male and female students according to academic
procrastination, academic motivation, and self-regulated Learning.
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